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My personal experience:
● My name is Maria Soto; I was born in Guanajuato Mexico; I can speak Spanish. 
● I came to the US when I was about to start 6th grade in 1998. I was an ESL student in Los 
Angeles California. I attended a Newcomers’ school in 6th grade.
● I then went to a middle school in L.A CA (7th-8th grades) still learning English as my 
second language. I enjoyed learning a new language (I still remember reading words like 
‘milk’)
● My parents decided to move to Minnesota, and I attended High School (9th-12th) in Pelican 
Rapids, MN (From 2000-2004) I was enrolled in the ESL program.
● My dream was to become a teacher, and ESL was one of my interests along with Art, and 
music.
● I graduated with my ESL K-12 License from Hamline University in 2020. I am currently 
teaching ESL in Perham, MN. 
● I teach grades 7th-12th. This was my 3rd year teaching ESL students. I serve close to forty 
students in the ESL program. Interestly, all of them are Spanish speaking students.
Let’s take a moment to picture an ESL student you know
What materials, strategies, scaffolds are you using? 





What are effective instructional 
strategies for Long-Term Hispanic 
ELLs in Secondary Schools? 
The topics to be addressed in this presentation:
1. A foundational understanding of who the 
Long-term ELs are, their performance at 
school and the obstacles they encounter.
2. Hispanic Language Learners, 
demographics, and how to connect with 
these families.
3. ESL classroom in secondary schools and 
the importance of student-teacher 
relationships.
4. Effective instruction and classroom 
environment
The purpose is to better serve and meet the 
needs of the ESL population in our district. 
Retrieved from: The word 'Topics'
1. A foundational understanding of who the Long-term ELs are:
Characteristics of LTELs:
● Students who have attended school in the United States for 7 years or more, and continue to require 
language support services in school (Menken et al., 2012).
●  According to Flores et al., (2009) a large majority are native-born students who have spent nearly all 
of their academic career at high school and never transitioned out of English learning classes.
● According to Menken and Kleyn (2009) several common characteristics emerge that define this 
student population. LTELs:
Are typically found in grades 6–12. Speak different languages and come from all over the world.
● Are often orally bilingual and sound like native English speakers. However, they typically have 
limited literacy skills in their native language, and their academic literacy skills in English are not as 
well-developed as their oral skills are. 
● Fall into two main groups: (1) transnational students who have moved back and forth between the 
United States and their family's country of origin and have attended school in both countries; and (2) 
students who have received inconsistent schooling in the United States, moving in and out of bilingual 
education, English as a second language, and mainstream programs in which they received no 
language support services.
A more recent definition of LTEL:                      Retrieved from: LTEL image
Olsen’s definition of a Long Term English Learner (LTEL):
● is a student who has been enrolled in U.S. schools for more 
than six years, 
● is no longer progressing towards English proficiency and 
● is struggling academically. 
● They do not have the English skills needed for academic 
success, and 
● have accumulated major academic gaps in their elementary 
school and/or middle school years.
Retrieved from: A Closer Look at Long Term English Learners pdf.
Olsen, L.(2010)In the Starlight. A Closer Look at Long Term English 
Learners: A Focus on New Directions
Retrieved from: Olsen, L.(2010) Reparable Harm. Fulfilling the Unkept Promise of Educational Opportunity for 
California’s Long Term English Learners. page 22
 Reparable Harm
LTELs’ performance at school and the obstacles they encounter.
● Insufficient or inappropriate instruction, particularly in 
literacy 
● Literacy in English is the greatest challenge LTEL 
students face in school.
● They have very weak academic language and significant 
deficits in reading and writing skills.
● Standardized tests are another obstacle LTELs face in 
school.
● Poor academic performance leads to grade retention for 
LTELs, and many students have been retained in grade, 
this in turn contributes to loss of confidence and 
motivation (Menken et al., 2012). 
● Expected to master complex course content, often with 
minimal background knowledge or preparation (Calderon 
et al., 2011).
Retrieved from: LTELs image
2. Hispanic Language Learners:
● About 79 percent of English learners in the United States speak 
Spanish as their native language ( Calderon et al., 2011).
● Minnesota department of education (2019) states that Spanish 
continues to be the largest reported home language other than 
English. 
● Kim and Garcia (2014) two major themes emerged from the 
conversations with long-term ELLs about their language and 
academic learning experience: 
-First, their accounts and reflections presented them as 
motivated, active learners who no longer saw themselves as 
ELLs. Second, they described their learning experiences as 
positive but challenging.
Retrieved from: Spanish-speakers image
Connecting with EL families.
Breiseth et al., (2011) suggests ESL teachers to integrate 
cultural traditions of the ELL families throughout the school 
year such as holidays and celebrations. For example 
Ramadan, Chinese New Year, and Dia de los muertos. 
● Breiseth et al (2011) mentions that a welcoming 
environment can make a tremendous difference for all 
families, including ELL families. 
● Ways to make this welcoming environment for 
families are by: posting signs in multiple languages, 
displaying the maps and flags of the students’ native 
countries, have bilingual information available for 
parents, and be kind and friendly to them. 
- Find ways to communicate with them because parent 
communication is necessary.
- Suggestions by Breiseth et al., (2011) are to find a translator or 
interpreter, also to use the language link, and ask parents how 
they prefer to receive communication (phone, e-mail, text 
message, etc.)
                        Retrieved from: Connecting with families image
3. ESL classroom in secondary schools: Program Models in High School
● Harklau (1994) stated that the ESL program is 
instrumental in the development of peer relationships 
among immigrants from various linguistic and cultural 
backgrounds at the school.
● In secondary grades, English language support 
programs available to ELLs are typically designed for 
students who have recently arrived in the United States 
and reflect an assumption that the students received 
adequate schooling in their country of origin (Menken 
et al., 2012; Zen, 2001). 
●  Most high school programs were designed to meet the 
needs of emergent bilinguals who arrive in U.S. high 
schools with adequate prior schooling and native 
language literacy skills (Y. Freeman et al., 2002; O. 
Garcia, 1999).
●  The ESL program requires the ESL teaching 
professionals to be prepared to teach English reading, 
writing, speaking, and listening skills to the ELL 
students ( Li & Peters, 2020). 
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The importance of student-teacher relationships.
● Secondary teachers tend to describe personal 
relationships with students more in terms of 
acknowledgment and respect (Hargreaves, 2000)
● Studies showed that positive student-teacher 
relationships correlate with academic 
competence and achievement (Henry & 
Thorsen, 2018). 
● Spilt et al., 2011 offer a window to understand 
how individual teacher-student relationships 
may affect the professional and personal 
self-esteem of teachers. 
● For students, it is evident that the affective 
quality of the teacher-student relationship is an 
important factor in their school engagement, 
wellbeing, and academic success (Roorda et al. 
2011). 
● Research even suggested that positive 
student-teacher relationships result in higher 
self-esteem and lower dropout rates for students 
(Flint et al., 2019) 
Retrieved from: Student-Teacher Image
 4. Effective instructional Strategies             Retrieved from: Instruction Image
   ● According to Calderon et al., (2011) suggest to use a variety of 
cooperative learning strategies to create a safe context to practice 
the new language with peers.
●  ESL teachers to provide explicit vocabulary instruction; direct and 
explicit comprehension strategy instruction; use text-based 
cooperative learning to allow for extended discussion of text 
meaning and interpretations and for application of new vocabulary.
●  Li and Peters (2020) share Figure 3 ‘ Teacher observation form 
sample’. They encourage teachers to use instructional strategies 
for three reasons:
Provide ample opportunities for ELLs to use learning 
strategies.
Use scaffolding techniques throughout the lesson.
Use of a variety of question types to promote critical thinking 
skills.
● Current L2 teaching methodologies encourage teachers to switch 
from the traditional teacher-centered class to a learner-centered 
classroom setting ( Kayi-Aydar, 2013, p.334).
Retrieved from PDF- Page 19: The GO-TO-Strategies
Classroom environment                Retrieved from:  Positive Classroom Image   
● Students benefit the most when teachers provide rich and 
varied language experiences; teach individual words, noun 
phrases, and idioms; teach word-learning strategies, such as 
looking for prefixes and root words; and foster word 
consciousness that makes clear the importance of learning as 
many words as possible throughout the day ( Calderon et al., 
2011). 
●  Formal lectures, small group work, and student-led whole 
class discussions, all of which bring students together with 
each other and with their teacher to interact in various ways. 
● school structures and leadership; language and literacy 
instruction; integration of language, literacy, and content 
instruction in secondary schools; cooperative learning; 
professional development; parent and family support teams; 
tutoring; and monitoring implementation and 
outcomes.Increase LTELs participation in the classroom, and also comprehension 
input.
More on Classroom Environment    Retrieved from:Interesting & Fun Image
● According to the Colorin Colorado website, the 
American Federation of Teachers (2015) stated that 
cooperative learning has been proven to be effective for 
all types of students because it promotes learning and 
fosters respect and friendships among diverse groups of 
students. 
● It is important, however, to establish classroom norms 
and protocols that guide students to contribute, stay on 
task, help and encourage each other, share, solve 
problems, give and accept feedback from peers (Colorin 
Colorado (n.d).
● Teachers provide scaffolded instruction using various 
conversation strategies such as questioning, 
reformulation, repetition, or elaboration to help English 
language learners co-construct content knowledge           
( Kayi-Aydar, 2013, p325).
5. Strategies to use with ELs:      Retrieved from:Strategies image 
● Modeling, Scaffolding, and Clarification
● The strategies identified for a specific proficiency level can be modified by teachers for 
students at other proficiency levels (either lower or higher).
● Kayi-Aydar (2013) provides some effective scaffolding in classroom interactions such 
as: teach and highlight features of effective scaffolding, explore and discuss students’ 
beliefs, teach students to ask ‘pursuit questions’, and to encourage students to keep 
scaffolding logs. 
● Ajayi (2009) suggested that the following activities help learners at the secondary level 
because the integration of different modes change the shape of knowledge and learning 
in the classroom. 
Pre Teaching activity, Scaffolding the activity, Group practice session, Representation
● Promote comprehension of oral or written language by students. Examples of these 
strategies are Teacher Talk and Wait Time. 
● Reading Strategies are taught by the teacher to enable students to develop academic 
writing abilities. Examples of writing strategies are Text to Graphics and Report Frames 
(Levine et al., 2013). 
Retrieved from: Strategy 
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Here are the top 10 strategies listed by teachers. 
Li and Peters (2020) (Urban Education, Table 1) show how teachers were able to use 
more strategies after their training. 
Differentiations and accommodations in the ESL classroom. Retrieved from: Differentiating for ELs Image
Modifications, Accommodations, and Differentiation Retrieved from:Differentiated Instruction 
According to Roy-Campbell (2012) meeting all students 
where they are, and then scaffolding the instruction to help 
them move to where they need to be, is an important step.
According to the website Colorin Colorado, Ford (2016) 
suggests accommodations such as extended test time and 
periodic check-ins for understanding. There are ways to 
modify an already existing test, for example Ford (2016) 
suggests considerations such as eliminating one multiple 
choice response and reducing the grammatical complexity of 
short-answer questions. 
Teachers provide scaffolded instruction using various 
conversation strategies such as questioning, reformulation, 
repetition, or elaboration to help English language learners 
co-construct content knowledge ( Kayi-Aydar, 2013, p325)
Retrieved from: Differentiated Instruction
Differentiating instruction for ELLs            Retrieved from: Differentiation
Ford in the Colorin colorado shows how teachers are successful at differentiating instruction 
for ELLs when they do the following:
❏ Get to know as much as possible about each student
❏ Have high expectations for all students 
❏ Have a variety of research-based instructional strategies at hand
❏ Use ongoing assessment to guide instruction
❏ Provide multiple types of assessment
❏ Differentiate homework — If all students have the same homework assignments, 
some are doing busy work while others are struggling with work that they cannot 
possibly complete successfully (Tomlinson, 2005).
❏ Collaborate and Use flexible grouping
❏ Make content comprehensible for all students (Echevarria, Vogt, & Short, 2008)
“As with Clothing, so with Learning, One 
size does not fit all”
Retrieved from: Differentiated 
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Assessment: self and peer feedback
I need your feedback!
Was this presentation helpful?
Click on to add your comment
Or send me an email: msoto@perham.k12.mn.us
 Teachers please share your experiences on support methods that 
have been most effective to you. Thanks! 
It is my hope that ESL teachers have found this 
presentation resource helpful in their teaching and 
professional development. 
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